Pupil premium strategy statement
This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.
It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview
Detail

Data

School name

St Mary’s Catholic
Primary School,
Crowborough

Number of pupils in school

217

Proportion (%) of pupil premium eligible pupils

9%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021-2024

Date this statement was published

December 2021

Date on which it will be reviewed

September 2022

Statement authorised by

Carol Scanlon,
Headteacher

Pupil premium lead

Daniel Getty, Deputy
Headteacher with
responsibility for
Inclusion

Governor / Trustee lead

Lorna Buckwell
Chair of Governors

Funding overview
Detail

Amount

Pupil premium funding allocation this academic year

£30,555

Recovery premium funding allocation this academic year

£3,045

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£33,600
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Part A: Pupil premium strategy plan
Statement of intent
As part of our mission to support excellence for all, we intend for all pupils at St Mary’s
to reach the highest levels of academic success and attainment across the curriculum,
regardless of background and context. We are passionate in our commitment to ensuring
that every child reaches their full potential and have set out this pupil premium strategy
to ensure that the best possible support is put in place to help disadvantaged pupils,
including those who are already high attainers, to do so. Vulnerable pupils, including
those who have a social worker and young carers, are also at the heart of this statement
as we aim to support their progress within school, regardless of whether they are
disadvantaged or not.
Our strategy is centred firmly on the understanding that a wide range of research proves
the considerable impact high-quality teaching, and work to support the development of
this, has on the progress of disadvantaged pupils. Supporting our pupils to improve as
learners is also fundamental to our approach: enabling our children to be independent
and self-regulated in their learning. Therefore, we aim to close the attainment gap
primarily through effective improvements to the educational offer provided within St
Mary’s, benefitting both disadvantaged and non-disadvantaged pupils. Through this
ambition to drive forward the quality of teaching, we hope to ensure that attainment for
all pupils, both disadvantaged and non-disadvantaged, is sustained over time. Our
strategy is formed with a holistic understanding of our pupils in mind, therefore
incorporating activities aimed at addressing personal development and enhancement of
cultural capital.
Our pupil premium strategy also aims to enhance the wider school provision for
supporting catch up and recovery following the recent disruption to education. As such,
the National Tutoring Programme is a core part of the strategy, addressing the emerging
needs of pupils affected by this period, both disadvantaged and non-disadvantaged.
The key principles that underpin our strategy include:





A commitment to establishing a culture of high expectations whereby all staff take
shared responsibility for their role in setting and striving for ambitious targets for
disadvantaged pupils.
A focus on timely and responsive action when emerging needs are identified.
An awareness that socioeconomic disadvantage has a long-term impact on
learning and therefore the strategy must be treated as an ongoing process and
not something to be ‘achieved’.

2



An understanding of the centrality of relationships in securing the most positive
outcomes for disadvantaged pupils; the development of social and emotional
capabilities is a prerequisite to engagement in the educational context.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.
Challenge
number

Detail of challenge

1

Assessments, observations and assessment data indicates that
disadvantaged pupils across the school, more so than their peers, are not yet
reaching the age related expectations for their year group in writing
particularly.
This has a wide-reaching impact for their ability to access and demonstrate
understanding of the full curriculum.

2

Assessments, observations, and discussions with pupils indicate increasingly
underdeveloped oral language skills and vocabulary gaps among many
disadvantaged pupils, including on entry in the EYFS and throughout the
school.
Research proves that vocabulary acquisition is a clear indicator of future
academic success (Why Closing the Word Gap Matters: Oxford Language
Report, 2018) and that many disadvantaged pupils suffer from a vocabulary
gap (Waldfogel and Washbook 2010 – a 27% gap between lowest and highest
quintile at age five).

3

Our observations and discussions with pupils and families have identified social and emotional issues for many disadvantaged pupils.
School referrals have markedly increased during the pandemic. An increased
number of disadvantaged pupils have been referred to external agencies, and
50% have required extensive additional, professional support in this time. In
addition to this, many of these pupils currently require additional support with
social and emotional needs, receiving small group interventions.
Research suggests that social, emotional and mental health challenges
disproportionately affect disadvantaged pupils in a wide range of schools
across the South-East of England (Rowland 2021).

4

Our assessments, observations and discussions with pupils and families have
identified that there has been a distinct decrease in engagement with
enrichment activities within school and in the community, particularly evident
amongst disadvantaged pupils.

5

Our attendance data over the last two years indicates that attendance among
disadvantaged pupils has fallen over time.

6

Observations and records of parental engagement with school-based activities
(Parents Consultations, curriculum workshops, enrichment activities)

3

demonstrate that the parents of disadvantaged pupils are not as actively
involved in the school environment as they could be.
Research proves a link between low levels of parental engagement and pupil
attainment (EEF Toolkit – Parental Engagement).

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.
Intended outcome

Success criteria

Disadvantaged (and non-disadvantaged)
pupils across the school will make
accelerated progress in their writing
attainment as a result of improvements to the
teaching of writing. There will be an
improvement in the quality of writing
outcomes and pupils’ ability to apply their
writing across the curriculum.

KS2 writing outcomes in 2024/25 show that
more than 50% of disadvantaged pupils met
the expected standard.

All pupils in the school have made
measurable progress against speech and
language and vocabulary targets following
targeted input at whole-class and intervention
levels.

Assessments, observations, book scrutiny
and pupil voice demonstrates improved
language and vocabulary skills among
disadvantaged pupils.
Lower attaining children at Key Stage One
will achieve the standard of the Key Stage
One phonics screening test.
Children at Key Stage Two to know and
remember measurably increased rates of
tier 2/3 vocabulary, evidenced in oral and
written language.

To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils, so that they feel a clear
sense of belonging and the safety and
emotional stability needed to maximise their
learning.

Children have barriers removed to enable
them to fully access the curriculum.

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged
pupils.

PPG eligible pupils will achieve at least 95%
attendance by the review of the Pupil
Premium strategy.
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £4,600
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Staff development to
improve the teaching of
writing through
purchasing consultant
time and attending
research-based training
sessions.

EEF Toolkit – Improving Literacy in
KS1/KS2
Writing outcomes can improve when:
pupils are taught writing composition
strategies through modelling and
supported practice; pupils develop
transcription and sentence construction
skills through extensive practice.

1, 2

Development of a
school-wide strategy for
explicit teaching of
Vocabulary, including
staff training in the Word
Aware approach by
CLASS and TA training
for Speech and
Language Link
intervention
programmes.

EEF Toolkit – Communication and
Language Approaches
Overall, studies of communication and
language approaches consistently show
positive benefits for young children’s
learning, including their spoken
language skills, their expressive
vocabulary and their early reading skills.
On average, children who are involved
in communication and language
approaches make approximately six
months’ additional progress over the
course of a year. All children appear to
benefit from such approaches, but
some studies show slightly larger
effects for children from disadvantaged
backgrounds.
Most studies comment on the
importance of training and professional
development, and supporting early
years practitioners with the
implementation of different approaches.
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Training for staff on how
to embed metacognition
strategies for pupils
within the classroom
and across the school.

EEF Toolkit - Metacognition and selfregulation
Professional development can be used
to develop a mental model of
metacognition and self-regulation,
alongside an understanding of teaching
metacognitive strategies.
The evidence indicates that explicitly
teaching strategies to help plan, monitor

1, 3

5

and evaluate specific aspects of their
learning can be effective.
The potential impact of metacognition
and self-regulation approaches is high
(+7 months additional progress).

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)
Budgeted cost: £14,124
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Targeted, 1:3 tutoring
on gaps within the core
curriculum through the
National Tutoring
Programme.
Interventions to include:

EEF Toolkit- Small group tuition
Small group tuition has an average
impact of four months’ additional
progress over the course of a year.
One to one tuition and small group
tuition are both effective interventions.
However, the cost effectiveness of
teaching in small groups indicates that
greater use of this approach may be
worthwhile.
Additional small group support can be
effectively targeted at pupils from
disadvantaged backgrounds, and
should be considered as part of
a school’s pupil premium strategy.

1, 2

EEF Toolkit -One to One Tuition
One to one tuition approaches can
enable pupils to make effective progress
by providing intensive, targeted
academic support to those identified as
having low prior attainment or at risk of
falling behind.

1, 2





Reading
Writing
Maths



Phonics

Daily teacher qualityfirst teaching
intervention to support
disadvantaged pupils in
addressing
individualised targets in
learning.
Additional teaching and
learning opportunities
provided through
trained Learning
Support Assistants or
external agencies to be
used flexibly when need
arises.
Use of targeted oral
language, speaking and
listening interventions
for individual pupils.

1, 2, 3

EEF Toolkit - Oral Language
Interventions.
There is evidence to suggest that pupils
from lower socioeconomic backgrounds are more likely to be behind
their more advantaged counterparts in
developing early language and speech
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skills, which may affect their school
experience and learning later in their
school lives.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted cost: £ 14,876
Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Close monitoring of
attendance of pupils
eligible for Pupil
Premium; daily phone
calls for absent pupils;
regular reminders within
School Bulletin; wholeschool reward system;
targeted letters to
parents supporting with
cases of persistent
absentee pupils; advice
from ESBAS.

Improving school attendance:
support for schools and local
authorities (Department for
Education, Dec 2021)
The principles underpinning an effective
whole school strategy for attendance
include: clear, open communication with
families; consistent implementation of
approaches; processes to improve,
reward and incentivise attendance and
address absences; monitor and analyse
attendance data regularly.
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Support for pupils’
mental health and
emotional wellbeing
(MHEW) through use of
intervention groups, the
Rainbows programme
and therapy input from
Fegan’s Counselling.

‘Social and emotional skills’ are
essential for children’s development—
they support effective learning and are
linked to positive outcomes in later life.
With the right support, children learn to
articulate and manage their emotions,
deal with conflict, solve problems,
understand things from another
person’s perspective, and communicate
in appropriate ways.
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Enhancing the cultural
capital and enrichment
activities of PPG
children through access
to ukulele lessons,
access to educational
trips, experience of
enrichment days and
subscription for ‘Now
Press Play’.

EEF toolkit – Physical Activity and
Arts Participation
Arts participation approaches can have
a positive impact on academic
outcomes in other areas of the
curriculum. Improved outcomes have
been identified in English, mathematics
and science. Wider benefits such as
more positive attitudes to learning and
increased well-being have also
consistently been reported.

3, 4

Engagement of parents
of PPG eligible pupils
through school-based
workshops and advice
of Educational

EEF Toolkit – Parental Engagement
Parents play a crucial role in supporting
their children’s learning, and levels of
parental engagement are consistently
associated with academic outcomes.

3, 6

7

Psychologist from
purchased time.

By designing and delivering effective
approaches to support parental
engagement, schools and teachers may
be able to mitigate some of these
causes of educational disadvantage,
supporting parents to assist their
children’s learning or their selfregulation, as well as specific skills,
such as reading.

Total budgeted cost: £ 33,600
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Part B: Review of outcomes in the previous academic
year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.
Due to COVID-19, performance measures have not been published for 2020 to 2021,
and 2020 to 2021 results will not be used to hold schools to account.
In order to establish the impact of the previous strategy on our disadvantaged pupils,
we carried out internal assessment which revealed the following:





78% of disadvantaged pupils made expected or better progress in their Reading
across two terms.
71% of disadvantaged pupils made expected or better progress in their Writing
across two terms.
71% of disadvantaged pupils made expected or better progress in their Maths
across two terms.
A high proportion of PPG eligible children received additional adult support in
bubble groups due to high numbers of PP attendance throughout school closure
time (Jan-March 2021).

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England
Programme

Provider

Bug Club

Pearson
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